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After the cultural revolution of 1981, the undergraduate mathematics curriculum in Iran became centralized, and the whole curriculum was divided into three strands, namely;

Mathematics Teaching, Applied Mathematics, and Pure Mathematics. Each strand was supposed to serve a different purpose, and fulfill various needs of Iranian society of that time. 

However, the mathematics departments were growing quite rapidly in even remotest areas of the country. The main reason for such a growth was two folded; the society’s demand for tertiary education, and the physical and financial simplicity of establishing mathematics programs in universities. The claim was that mathematics courses need no laboratories, equipment, or material. And besides, the claim was that mathematics graduates can do lot more comparing to others, since they are logical, rational, and hard-working people. 

This availability of mathematics programs, attracted many undecided and average individuals, whose main goal was to obtain a university degree, and find a job. The result was astonishing! On one hand, in less than two decades, the country is faced with a mass production of bachelors in mathematics, with no job skills, and no training, and naturally, low employment opportunity. Therefore, one of the easiest and most available temporarily jobs for these graduates are teaching at the secondary schools; with no training at all!  

On the other hand, to become a mathematician, you must be talented, and fortunately, almost all the Olympiad, and creams of crops choose to continue in mathematics at the university level. So, in our program, we are facing a polarized group of students; the future mathematicians, and mathematics graduate with rare or no job training and job skills. We should do something. 

The focus of this paper is to take two questions seriously, and try to give partial answers to each of them:

a. What should we do to make the mathematics programs more flexible, and more accessible?

b. Help those entering the mathematics programs find answers to their very natural and very practical questions about their future jobs, and about the new horizons that mathematics can open for them.

